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Priors Hau's Curriculum Inlenl

Our curriculum aims o ensure every child knows that Hmeu are valued and that their Primaru schaol Journeu is meorkank
to all of us. Not oan does our curriculum encourage academic excellence and success, but it is carequH designed to

Offer balance, cho[lenge and relevance ITO Hme children OJ:‘ Priors HGH

A succese;ful curriculum not Onl\Lj develops children academicallu, but also holishcauﬂ and Priors Hall Prides i}self on ibs
approach to characler educakion. Characler education prepares our children to be well-rounded humans who undersland,
accepk and embrace differences, cha”enges and new opporkunihes. 85 do'mg st, children are able to succeSSquH

conlribule to, and be confidenk in underskanding their Place in socleku: Ready for Learnmg, Ready for Life.

Our leaders believe it is imPortank thal our curriculum design is viewed as o ‘never—ending J‘ourneul for all within our
school communitﬂ; we conskanHH adapt and bweak our curriculum to ensure that it reflects the needs of our children, their
famllies and our local communlky. QOur core curriculum Princlples remain unwavering: a broad, balanced and knowledge—

rich curriculum available to all children with o relentless focus on both academia and bullding characler.

This Pol't05 should be used in conJ‘uncHon with other Policies such as: Feedback and Assessment and Inclusion Policy.

Our Curriculum Vision

Al Priors Hou, three fundamenkal PLHars underpin our keaching and [earning:

I A curriculum that is carefuuu designed and sequenced to ensure knowledge-rich, cumulative leoming showing
children the diverse world in which we live.
2. A leaming environment thal is vocobularu rich, Promohng high levels of oracy and curiosiku.

A cullure of ambition for aH, regard[ess of academic abiliku, addilional need or skarhng Poinf

BH the end of Year 6, we aim for children to leave Priors Hall be'mg:

I Respeckful and car‘mg learners who can lake responsibilitﬂ for themselves and their Part in the local and wider

WOf‘ld.

2 Confident communicators who are arficulate and able to engage in conversalions with others.

3. Crikical thinkers who f‘md solukions and Problem solve us‘mg their own inikiakive and Prlor l(nowledge.

4. Curious and queshonmg learners who are able to challenge, ‘mveshgo}e and research effechvelﬂ.

5. Undersbndmg learners who are aware of how life has changed for People both within and oulside of livmg
memory.

6. Expressive and creative learners who are able fo choose from varied mediums lo express themselves.

7. Collaboralive learners who work and inkeract well with others.

8. Readg for H‘»e cha”enges OJ.‘ SeCOﬂde‘H SChOOl and o,ble ITO embrace OPPOFITU,ﬂtheS H’IQ} become avai[ab[e kO Hmem.



Mouos Jror Leorning

Our curriculum suPPorLs children o understand the way in which we learn erough different sub\jecks. Our

moHos for leaming develop understanding o,bouf how leo,rning in eo,ch curriculu,m area helps our chi[dren fo be

‘Readﬁ for Life‘:
Sub‘ject Mollos for Learning
HiSh’r}j HiskorH is H’»e studﬂ of change over Hme.
Ge“nghH Geographﬂ is H’Le sludﬂ of People and P[aces and Hlelr envlronmenks.
Science Science is H‘»e studﬂ of H’»e Phﬂsical and natural world Hmrough observahon,
teshng, experimenhng and evidence gaHmer'mg.
Personal, Social In PSHE, we learn how lo fake care o four we”—belng, relahonshlps and the
& Health world around us.
Educalion
(PSHE)
Relif]'“’us Religious educalion helps us bo answer big questions aboul ¢aith and belies.
Education (RE) 9 P g Cl f f
PE PE helps us bo keep flL achive and heo,lHlH H’Lrough games and sporl.
Art Art is a crealive way lo share experiences and ideas.
DT DT leaches us to design, make and evaluale Products using o range of
materials.
CU"‘P“““S In compuhng, we learn how Lo use o,nd opero}e computers and lechnolo%.
Music In music, we compose, conduct or per form music with an instrument or o
voice.
MFL M fl_ creales a deeper understanding of the world, H’Lrough learning a new
lo,nguo,ge.




Subjecl leodership

The wider curriculum is overseen bH a senior leader who line manages all subJ’ecL leoders, suPPor}ed bg a depuhj curriculum

lead. For each of the sub\ject areas, there is a sub\jeck leader who is resPonsible for:

) Monikoring coverage of National Curriculum ob\jechves in their sub\ject area.

2) Ensurmg all children have equal access to their sub\jec} area, regardless of additional need or socio-economic
bacl(ground.

3) Observmg, monikoring and evaluahng the effechveness of keachmg and leaming within their sub\jec} area.

) Assessment within their sub\]eck area and how this impacks on class feachers Plann'mg.

5) Organismg CPD for skaff whose sub\]ec} knowledge needs improvemen}.

6) Promohng their sub\ject area across the whale school, ensuring children understand the value of what H’LC\LJ are
learning.

b)) S}rakegicauﬂ Plannmg for their sub\jecys developmenh ensur'mg recent 9uidance and educational research is

shared and having an impack on classroom Prachce.

Curriculum coveroge

The curriculum coverage ak Priors Hall is set oub in the Curriculum Overview document (Appendix ). This document ensures
that all wider curriculum leorn'mg links o the appropriate National Curriculum obJeckives and that Progression within the
Nakional Curriculum happens both within a year group and across year groups. Teachers use this document to Produce a
medium-term P[on, which is shared with subJeck leaders and the senior leader resPonsible for the wider curriculum and

'mforms weeklﬂ Plann‘mg.

Each ho[J: kerm, there is o focus subJeck oreaof his}orﬂ or geogrophg, which is sh‘onglg Promoked in the leaming environment

ond across [Lnl(ed subJecLs. There are OlSO weeHH science lessons LO ensure J’.'LLH coverage OJ’.‘ Hme science cu,rricu[um.

Alongside focus sub\jeck areas, PE, PSHE, art or DT (allernate half terms), music or RE (allernale half kerms), compuhng
and French (Keﬂ Skage 2) are taught weeHH. Opporkunihes bo use kechnologg across the curricu[um, for example with VR
headsels and devlces, allows children to furHler develop their compuhng and digikal lilero,cg.

Fundamenlal Brilish Values

Priors Hall values highlg the five values oullined bH the DePar}men} for Educalion as Por} of the Fundamental Brilish

VO[U,BS agenda:

D Democracg:
Al children, Parenks and carers, skaff and communikﬂ leaders have the oPPorhm‘LkH to be heard. The Junior
Leadershlp Team demonstrales the demacralic process of vohng for represenbhves and rePresen}ahves Pass‘mg
on Lnformahon from those HmeH were elected bg. KeH demacralic evenls, such as 9eneral eleclions or referendu,ms,

are included inko keoching achivilies where aPProPriate.

2) Rule OJ,‘ LOWZ



Underslandmg the exPeclahons of school is a |<e3 focus for all children at Priors Hall. Expeckahons are clearlg
given and the school rules are agreed to via a Home-School Agreemen}, which is signed bo bH all stakeholders
(children, Parenks and carers and }eaching sta f f). Across the curriculum, children are kaught the reasons whﬂ
rules and laws are in Place, which is suPPor}ed bg communikg visi}ors, such as Police Officers and communikg
oubreach workers o fpering workshops bo all children.

3) Individual Liberlg:
Decision mal(ing and crikical Hl'mking is a |<e5 o,spect to the curriculum offer ak Priors Hall. The PSHE and online

so,fetg curriculum enable children to understand whal their individual righks are and how o appropriakelﬂ exercise

H‘»ese.
4) MU}UQ[ ResPecl:

Respeck is one of the four cornerstone values af Priors Hall and is an omnipresen} thread interwoven leoughout
the school cullure. Teaching S}QJ:J: have high exPeckaHons of children’s behaviour toward all members of the
schaol communLLH. In tumn, skaff also show high levels of mubual resPeck to children bH being |<e5 role models to
all children.
5 Undersl‘onding and celebrohng (lolerance) di ¥ ferent J.'Oi”ls and belie s

Kindness and curiosﬁg are wo fuerer cornerstone values ot Priors Hall and H‘»eg both encapsulake this value.
AlH‘»ough bolerance is the Officlal berm Provided bg the Deparkmenk for Educalion, we believe that this term does
not articulate accu,ra}elg J:ullg the message that was inkended; Hmerefore, we refer to this fiJ:Hm value as bemg
underskanding and celebrohng. We of rer children an enriched curriculum offer that includes Peop[e of all races,
ethnicikies, sexualilies and beliefs so thal all children have role models Hmeg can associake with. RE and PSHE
lessons focus on diversity and allow children to learn about cullures, beliefs and Prachces that may conkrast to

their everﬂday lives.

Diversilﬂ Eq’uilﬂ and Inclusion

As a school we have taken Part in DEI (Diversitﬂ, Equitg and Inclusion) conlinuous PrOfessional development Hmrough
Diverse Educators. We are commilted as a school o ensurmg that not oan our school communikg remains a Place of

d'werslkﬂ, equitH and inclusion for all Pupils but that our curriculum reflec}s DEI Prmciples.

QOur curriculum includes keﬂ knowledge of slgnifican} individuals who belong to the Pro}ecked characleristics groups ond
their imPack on the wider world. We do this as Por} of our aim lo ensure thal we not on[H hold up a mirror ko refleck our
Pupils within their leaming bul open @ window fo a wealth of knowledge and underskanding outside of our Pupils own

lived exPerLence.



Weubeing ond SMSC

As oullined above in the school's curriculum intenl, we[[being and sPiri}uol, emotional, social and cullural development is
equallg valued to the progress children make academica”ﬂ whilst ab Priors Hall. There is o culture of respeck for others
and d'wersitg; resilience to overcome cha”enge and embracing new learnmg oPPorkuniHes; and celebrahng diversitH and
mdividuali}g. Within leaming environments there is o Peaceful, shmulahng and supporhve a}mosphere in which all children
feel able to learn. Wider collaboration with other schools, Parenks and carers and the wider communitg offer all children

ond SITO‘F‘F a sense OJ’.' belonging ITO bOH‘l Hme SChOO[ and [OCO[ communikg.

Enrichmenl ond cu”ural copilol

Throughouk the curriculum ot Priors Hall, enrichment oPPorhmihes are inferwoven so thal children’s learnmg is enhanced.

We see enrichmenl as Part of the deliverﬂ ora broad and balanced curriculum and so offer all children the oppor}unihes
to learn oulside of the classroom Hmrou,gh OJ:J:-si}e krips, ovemighk residenho[s, oubdoor leorn'mg oPPor}unLHes and school

links to the wider communlky. Throughouk the year, specialisk curriculum daﬂs or weeks are carefu“ﬂ included inko leo,rnmg

sequences so that all children can explore topics in delail and 9ain a deeper understandmg of sPecif'Lc sub\jeck makter.

Oulside of the standard school daH, there are a range of aﬁer school clubs and Provisions run bH keachmg staff and
suPPork s}OJ:J:, OJ:J:er'mg children the oPPorLunihes to learn new skills and conbinue their leaming and developmenk oulside
of the classroom. Parenks, carers and communitg leaders are 'mvolved, where appropriate, to suPPor} the school's enrichment

ofrer, and in so do'mg buildmg Posihve links and Partnerships with the local communlky.

Planning

IFis an expecbhon that each year group Produce o medium-term Plan for humanities sub\jecks and science and weeHH
Planning for readmg and wrihng. Other wider curriculum sub\]ec} areas fouow sPechic schemes. Lesson design documents
have been Produced for core sub\]ect areas and an overview document for wider curriculum subJects to ensure clarit\Lj of

exPecLaHons and SUPPOI‘} ITO 0“ SLO‘F‘F when Planning (See APPendiX 2)

During each session, live feedbacl( should be used o assess learnmg in the moment and impack on fukure Plann‘mg. Sub\]ect
leaders will monitor both medium lerm and weeHH Plannmg to ensure that all learners are sufficienHH suPPorked and

strefched in their learnmg. This is then fed back o the curriculum leader and SLT to qualikg assure.

Proqression of Knowledqe
4 J 4

In order ITO secure our curriculum OJIJ.'CF is Progressive and sequenhal., Progression OJ.‘ I(CH knowledge documenks are U,SCd

for all wider curriculum subJecks. ‘Need to Know' Knowledge is the knowledge that will be assessed agains} for each



subJ'eci and the end o fa unit. This is o minimum expeckahon for all children to ensure that H‘»eH are Provided with o

b]"OO,CJ, o,nd balanced curriculum.

Assessmenl

Assessment in all forms isa J:undamerdal element o ¥ deliver‘mg a high-qualdﬂ curriculum and educalion to all. The whole
schoal aPProach bo J:eedback is oublined in the Assessment and Feedback Policg. Both J:ormahve assessment and summalive

assessment is used Hmroughoui Priors Hall's curriculum in the J:ollowing chle:

I. Ak the Planning s|;o,9e, Progression
documnelalion and need ko know
knowledge documents are used o

inform feachers o I Previouslg

taughl‘ con|:en|:.

5. Abthe end o I3 each unit o £ [earning a
summative assessment should be carried 2. Formalive assessment within

lessons fO“OWed bH live feedbucl(

ouk LO demonsrrcde children)s progress

fowards the leo,rning comPosdee This is addresses misconcephcns quiCHIj.

referred l’O as unit end PGinl’S,

3. KeH clueslrious are designed for

4: FOHOWlng reviews Of each componenl in H}e }eochin

independenk wor|<, teachers

sequence. Children evidence their
odopr the next ccmpcnerd in the

learning in curriculum books. This
suPPcrls fuerer summative

assessmen|;.

leachmg sequence where

neccessorﬂ,

\/

Feedback

Itis expecked that all adulks in the classroom Provide high qualdﬂ verbal and instank feedbacl( across the curriculum. In
subJ'ecls where learning is recorded in books, this should be aclioned bg children in Purple pen in line with the marl('mg and
J:eedback Policg. Verbal J:eedbuck and assessment for learning must have o direck impact on all children. Presentation
should be o the same high standard and all Leaching sto,J:J: must ensure thal any discrepancies belween English and maths
books and wider curriculum books are addressed PromPHH‘ Teachmg and cover sta ff are expected to mark any work
Produced in line with the whole school marl('mg and feedbacl( Policg. For J:uerr 'mformahon on feedback Please refer bo
the Assessment and Feedback Pollcg.



IFTL curriculum OJI'.‘JI'.'CF

As an IFTL school, Priors Hall's curriculum is in line with IFTL Curriculum Offer, bH skr'wing for:

®  Successpul individuals who have a passion for learning, making progress and achievement.

®  Confident individuals who are equipped with the skills fo conlribule o the ever-changing world.
® Responsible cilizens who make a positive conlribulion fo sociely,

® Ready for learning ol each stage of their educalion and beyond.

® Engaged individuals who are persistent and crealive and are dynamic and persevere.

®  Purposeul learners who embrace all areas of the school and curriculum.

L Effechve contribulors to their own and others’ leammg.

Safeguarding Statement

Safeguarding is everybody’s business. Priors Hall — a Learning Community has an unwavering
commitment to safeguarding to ensure that: all our children and young people are safe and feel
safe; that children, parents/carers and staff are able to talk about any safeguarding concerns and
feel assured that they will be listened to; and that all staff and volunteers are aware of and
implement safeguarding procedures and guidance, including what to do if they suspect a child or
young person may be experiencing, or be at risk of harm. In essence, we instil a culture of vigilance.

All concerns should be given to our school Designated Safeguarding Leads: Jacqueline White
(Assistant Head and DSL), Tess McQuade (Headteacher and DDSL), Justin Pye (Assistant Head and
DSO), Charlotte Brazier (Assistant Head and DSO), Calla Haycock-Hall (Pastoral Lead and DSO),

Alex Crawford (Nursery Lead Teacher and DSO), Lucy Nisbet (SENDCo and DSO).

e In any case where an adult is concerned that a child is, or may be, at risk of
significant harm they must report this immediately to the DSL or to a member of the
Safeguarding Team who will make a referral directly to Northamptonshire Multi-

Agency Safeguarding Hub (MASH) on 0300 126 7000.

e If a child or other person is at immediate risk of harm, the first response should
always be to call the police on 999. This policy applies to all adults, including
volunteers, working in or on behalf of Priors Hall — a Learning Community.

e Ifaconcernisin relation to a member of staff at Priors Hall (who is not the
Headteacher), please contact Tess McQuade on 01536 216090 to report this

concern.

e Ifaconcernisin relation to the Headteacher, please contact the Chair of Governor
(Matt Miller) via email on mmiller@iftl.co.uk or IFTL Safeguarding Lead (Victoria

Blackmore) via email on vblackmore@iftl.co.uk



Appendices Documenlahon

Appendix |: Curriculum Over‘view Document

Appendix 2: Lesson Designs (reading, wrihng, mo,Hms, humanihes ond science)




Appendix |: Curriculum Overview

:“H:l Yeor | Year 2 Year 3 Yeur lf Yeur 5 Yeor 6
Humanilies
Brikish HLskorH I
A l | How am I mal(mg his}org? How was school differenk in Would you pre fer to live in How have children's lives British His}orﬂ 5: What was Whg did the Mo,Hon
O the Pos}? the Stone Age, Iron Age or changed? liJ:e like in Tudor England? civilisalion decline so quick[g?
the Bronze Age.?
Would you prerer to live in a Why do people live near Why are rain foresks Why do nalural resources
L 5 You pref y do peap Y i Yy : P
Autumn 2 Hnak s ke here hot or cold place? volcanoes? imporkant ko us? mabfer? Why does populakon change
) . British His}orﬂ 2: British His}orﬂ 3: How hard ) Brikish HLskorH 6: What was
SPring | How have Logs changed? HOW dld manl(md learn ko WHH did Romans seltle in was it o invade and selfle in Wha} dld Hw Greel(s over do the impack of World War I1
flg? 15 15 forus? 1o
Britains Britains on the People of Britains
SPring 2 Wha} s H; WS;iher lll(e & Whﬂ s ourdnakur;l world Who lives in Anlarclica? Where does ourpfcod come Whg do oceans maller? What is life like in the Alps.?
€ r wonaer fulf froms
s bov e el | ol v el e o b | e e e B Briich Hitory b Wore the |11 hove peaple reoled | What does bhe Census fell us
Summer | P J J f Vil('mgs raiders or peace- peop
the world? |c>o,sfP beliefs in Ancient E%PP lovi Were? diseases across hlskorﬂ? about our local area?
oving seifiers!
What is it like to live in What is it like o live bH the Whal are rivers and how are Would you like to live in the How could we make our local
Summer 2 Are oll selllements the same? area more environmenkaug
Shanghai? coast? H‘LCH formed? deserl?

friendlg?
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Appendix |: Curriculum Overview

Animals including humans

Materials — Malerials and

Malerials

Energg
) ) Eleckricilg Animals includ'mg humans
—Human Bodﬂ their Properhes -Rocks -Lighl
) Liv'mg Hlings and their
Planks - Dectduous & Malerials — How malerials Energg Animals including humans
be ch d habitats — Animal groups Malerials
Evergreen can be chonge -Lighk ond Classificahon _Evolukion
Malerials Animals anluding humans Forces and magnets Sound Forces and magne}s Elech‘icitg
E”erﬂﬂ Liv'mg Hlings and their Animals 'mcluding humans
Plants Planks Animals including humans
-Seasonal Changes habitats -Circulatora Sﬂskems
meg Hl'mgs an d Hwir Animal inclu ding humans - Living Hm'mgs and their Liv'mg Hm'mgs and their

P[on}s - PGFLS OJ’: a P[Ont

habitats — Habilats and

) _ ) . Earth and Spoce - Barth habitats — Classi ficahon
habitals Local Habitats Diels impacl on habitaks KeHs
Liv'mg Hm'mgs and their ) ) ) _ N ‘ ‘
Animals mcluding humans - habitats — Habitats beﬂond Animol mcludmg humans Materials LW”‘S Hungs and their
Human bodﬂ and skelekons Earth and SPace - Space habitals — Scienlists and
Animals Hte local area and food Slates o Matter
h ) 5 ClassiJ:icaHon KeHs
chains
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‘\\ ‘.:’I
e Appendix 2: Wrihng al Priors Hall: Lesson Desigr
Nurserg Receplion Year | Year 2 Year 3 Year & Yeor 5 Yeor 6
Lesson LengH‘» 15 mins modelled | x per 20 mins 25 min input daily 45 to 60 minules dai[g
week with dailg exposure bo it fouowmg W”H"ﬂ
and regulo,r incenlive fo groups = up unkil
l< l< d l' SPring Term.
mark make ana wrile. From Sprmg _ 75
min dallg input Hlen
Lndependent wrihng.
Unit Lenng N/A Lifero,cg lessons o have a
WeeHH or 2-wee|<l5 focus PaH‘»waﬁs Uniks will last from 5 — 6 weeks. The unit is designed to last the halJ: berm.
incorporahng both reo,cling
o,nd wrihng.
Recorcling ideas Children encouragecl bo [deas 9o,Hwered on f[ip chart{In some lessons Pupils will use an ideas page showing grammar and vocabularg. Ideas page recorded in individual bo
record al every available paper clur'mg teacher demonstrahng the age related skills grammar and voco,bularg skills.
oPPorEunLEH. Children's work mode“ing. Wrihng working
annolated - adulls scribe  lwall updated weeHH in line |In some lessons, ideas may be recorded on whileboards, gaH‘»ered on Posk in noles and recorded on their iPad.
children’s ideas in the with adult directed inpul.
momenf, mode“ing written
bext bo re flect spoken word
and convey meo,n'mg. Links
bo sounds and lelters o f
significo,nce.
Independent Children encouraged bo Children o engage in Pupils will record wrihng in their books do’ilﬂ'
Pro,chce G i independen} mark wrihng in each wrihng Independenk pieces of wrihng (x2 lerm[g) will be wrilten in their Independenk Wrihng Iourneﬁ books.
making ancl ear[g wrihng session. | his needs bo build
12




\\\ ‘.:’I
during each NurserH bowards fro,mework Beginning bo use Bui[ding a series Building Half a page | page in writing | page and o halj: or
session. expeclahon: Write simp/e more complex of senkences. PO'WS"UPh& minimum. book. more.
Evidence gaH‘»ered from words and senfences that  |sentences. Muuiple Ranging from 8
hildren's independent can be read by others. senkences ranging bs 12,
wrihng in the provision Evidence 90H"ered from from 3t 8.
collated and displaged in  [children’s independenk
brviremman wrihng in the Provision
Recorded H‘»rough collated in learning books /
ussessments. recorded erough
assessmenks.
Feedback Verbal feedbo,ck Provided Verbal feedbo,ck Provided Teacher mode”ing within the lesson (live mo,rldng) evidenk in most books.
and in the moment next skepsand in the momenl:. Dig deeper bo extend children during lessons
Provided o children fo Child's voice disp[aﬂed in Teacher assessmenk- inclusion children fo have small annolalion in books
extend their earlH mark environmenl ko capture chn's
making/ Progressing bo [earning in this area. Pink
emergent wrihng. and green pen used in
wrihng books bo indicate
supporl.
Wrihng devices PaHmwo,Hs to Write incorporafe Mo,sferg Kegs into their units Hmerefore children will work on the Mo,sferg Kegs indicated ¢
Planning leough the unit which is inline with the Nakional Curriculum for their year group.
Rej:er bo PanwaHs Progression in Master Kegs Document.
Grammar N/A CaPital leters, fu” stops, PaHmwo,Hs to Write incorporafe Mo,sferg Kegs inko their units H‘»erefore children will work on the Masterg Keﬂs indicated ¢
f’mger spaces. Planning leough the unit which is inline with the Nakional Curriculum for their year group.
Re fer bo PaHmwo,Hs Progression in Master Kegs Document.
13




Planning o,nd

success crilerio,

Planning re flects opporhmitg
bo write and mark make
across the environmenl,
creahng links between

wrihng and wrillen mecming

J.‘Of‘ oners.

Weeklg wrihng P[anning
shows adult directed focus.
Conlinuous Provision
P[anning bo idenki Y wrihng
opporlunihes in the

environmenl.

P[anning is used for independent
writes — this will be supporled bﬁ

using a J:ormo,t to aid chi[dren.

Success Criteria is shared al the
start o ¥ each lesson with children
in line with Maskerg Kegs and
session focus. Children are
encouro,ged bo check their wrihng
themselves and with o peer bo

idenhfﬁ success crileria in H‘»eir

wrihng.

Planning is used for independent

wriles.

Success Criteria is shared al the
shark of each lesson with children
in line with Masferg Kegs and
session focus. Children are
encouro,gecl to check their wrihng
themselves and with o peer bo

idenh fY success criteria in Hweir

wrihng.

Planning is used for independent wriles.

Success Criferio, is sho,recl al Hwe slarl of eo,ch
[esson wiHm children in [ine win Mo,sferg Kegs a
session focus. Children are encouro,ged to checl|

Hweir wrilfing Hwemselves cmcl wiH1 a peer ko

idenh FY success crileria in Hmeir wrihng.

Summahve

assessment

Observations and
teacher/ Pro,chhoner

Judgmenf to 'mform

summalive dala droP — ARC

P anwaH
Children's progress

monikored o,nd reviewed

weeHH Moderuhon ITO take

P[O,CC across Hw ITI"USL

Observations and teacher
Judgmenf to 'mform
summahve data droP - ARC

POH’IWGH. Progress towards
GI_D Lracked aﬁer each

dGITO, dFOP‘
Modero,hon tO ITO,I(G P[O,CG

acCross Hw h'U,SL

Recorded an fOFmO,ITiVG excel documents and J’udgemenks UP[OGded lO O TFOCI( 0[7 dala dl"OP.
MOdGI"OHOI’I wiH‘»in ﬁear gl"OUPS, bekween Heo,r 9FOUPS and exkerna”g lO hOPPen lhroughout Hw academic Heo,r.

Exemp[iﬁcahons of WT ARE and GD to be compiled into a documenk lo supporl accuracy of J’udgements.
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APPendix 2: Reading at Priors Hall: Lesson Design
{sson Design Nursery Receplion Year | Year 2 Yeor3 |  Yeord | Year5 | Year 6
Lesson LengHm 2x dailg 20 minule sessions 20 minutes 25 minutes 25-40 minutes
bt Lenng & Text Bank of ‘favourike' s}ories, consistent Likeracg lessons ko have o weeHH In addition to dailg Two blocks weeHg Two blocks weeHH SPM inko Class Novel (Mondaﬂ and FrldaH) and Book Studﬂ QPProach
hCUS bexts revisited regularlg bo build love oflor z—weeHH focus lncorporuhng Phonlcs, Year | have SPM into Class Novel|Themed lessons (Tuesdaﬂ- Thursdaﬂ). (Class Novel Mondag —
earlH reading Texks inkroduced link ko |hoth reading and wrihng. 2 WCR lessons 2 lessons) and Friclaﬂ)
interest and molivalion. Stories and focu,sed on a Class {Themed/Alternakive
non flchon text added to learning Novel. Text Lesson (2
oPPorkunihes bo immerse children's * The structure of lessons).
learning exPerlences in Prin} creake these lessons
llnl(s bekween }ex}, seel('mg in formahon (ouf/ined be[ow)
and ex}ending H‘Linking. remains the same
lick Quiz/ Quick Start Targe}ed kel:J queshoning H‘Lroughouk Quick re-call and rebrieval One Quick Quiz compleked for each block |Quick Start Quiz to start each reo,ding lesson and self-marl(ed b5 children using Purple pen
iz storlj time linked to refrieval of queshons bo be builk inko (| out of 2 Class Novel lessons and | oub {Quiz ro,ng‘mg from a minimum of four queshons fo o maximum of 0. Keg skill focus is
informahon. Linked to vipers skill Planning. Oral discussion and of 2 Themed/Alternative Text lesson). retrieval. As per WCR research (cihng EEF) repehhon model bo be used to suppork lowest 20
rebrieval. targeked queshoning for Children coached to self-marl( in Purple [For class novel daljs
EarlH lebter recognihon — lelers of individuals. pen.
significance and developmen} of
sHmboch meaning of lebers.
NEPERS ExPosure to VIPERS kermlnolo% in WeeHg ll}eracg Plannlng bo WeeHg }eaching is SPM inko bwo blocks Each reading lesson begins with o refrieval [Each reading lesson begins with o relrieval bagl
dailg s}org lime sessions and durlng indicate the VIPERS focus for conslshng of bwo lessons each. The flrsk based Quick Stark Quiz and is fcllowed bH Quick Start Quiz and is fo”owed 55 four (or
N cabularg incidenkal readlng in the environmenk.  that week as well as the lesson of each block has a rebrieval three VIPERS queshons more as aPProPrlake) VIPERS queshons Al lea
ference Children become fo,milio,r with queshoning Jroels o suppor} based Quick Quiz followed b'j one A least bwo differenl VIPERS being used |wo differenk VIPERS being used every lesson.
dichion hildren's learning. VIPERS skill fccused queshon. The every lesson.
second lesson consists of two VIPERS
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Priors Hall
1 learning commurity

krleval

] Planahon

quence or summarise

[anguage used O,I‘ld can respcnd LO

conkex}ual queshoning

The VIPERS focus should be
evident on the reading wcrk‘mg

wo,u, which should be updated to
makch H1e adu“ direcked inPuL

skills focused queshons selected based on|
pupils knowledge gaps and so the lesson

Wi” Hmerefore have taught e[ements LO

each VIPERS queshon‘ A varietg of all
VIPERS skills must be taught and
assessed across each bwo-lesson block.

This approach is in preparahon for End

The skills and queshons musk selected using formahve assessmenk analﬂsis in order to nok
onllj fi” qaps idenhfied but to also develop Pupils read‘mg skills. Gaps idenbﬁed H‘»rough
assessmenk for learn‘mg within sequences of lessons or summalive assessmenks carried oub
}ermlg should be included and impact on plann‘mg. The queshons should Provide specific
teaching/coaching opporkunikﬂ fo enable Pupils bo develop within those iclenhfiecl gop areas.

This is likelg bo include creaﬁng quesﬁon fcrmaks that mirror those

cha”enginge

OJ.‘ Kelj S}age | Assessmenks.

thal pupils f‘md mosk

clusive Teaching
-

Personalised learning approach based on next s}eps Ldenhfied H‘Lrough
observations and assessments on Arc PaHmwaH Targek children

idenhﬁed on Pupil slides (FS2) and conkinuous provision Plann‘mge Arc

assessmen}s ldenhw nex} s}eps for indlvidual chlldren

| ower a%aining Pupils and inclusion groups musk be appropriatelg diﬁerenha}ed for us‘mg Qualitg First Teaching and inclusive
pro,chse. Small skeps learning and cognihve load consideralions need to be evident within lessons. Scaffolding for lower aHaining sho
suppor} Pupils in accessing the WCR session rather than providing as allernalive achvihj. All pupils should have access to Digg‘mg DeeF
opporkunihes within each VIPERS queshon‘ Higher altainers need fo access Digging Deeper opportunihes with a view fo ex}ending thein

l(nowledge and unders}andlng J:U,FHISF lem'm sessions.

See WCR leferenhahon Documenkahon for VIPERS examples

Feedback

Verbal feedbacl( Provided
and in the moment next
s}eps Provided bo children to
extend and suPPorL

Child's voice dlspla&jed in environmenk ko

capkure chn's learning in this area.

Feedback 9iven bo Parenks in learnlng logs
hen approprlake Live feedbacl( used in

lessons and reading Prachce groups.

As Per H1e school's marl(lng Pollcg, Plnl( Pen should be vislble in bool(s ko lndica}e feedbacl( 9iven bg }eachers The maJ‘orl}H OJ: Hlis
should be wiHﬂn Hle lesson in H1e form of live feedbacl(; however, Hlere may be examples in bool(s of hmes when }eachers have wriH
feedbacl( aﬁer the lesson in Prepamhon for the next reading session. El and EZ errors can also be correcled in reading J‘ournals

(especia”g where H1e accuracy of o wriHen answer would impac} on wheHler children would gain marl(s in summahve reading

assessments); however H’Le main means OJ.' feedbacl( should J.‘OCUS an Hwe development OJ.‘ read‘mg sl(i”s

Formo,hve Observalion of children's earlg reading Ongolng assessment in both Formalive assessments for all PuPllS within reading must be compleked u,s'mg O-Track every ‘Forknlghk to  |[Formalive assessments ]
Assessmenl‘ feeding inko weeklg Plannmf} Phonlcs and ll}eracg sessions refleck assessment for learnlng f’mdlngs across lesson sequences bul also to inform Plann'mg for the next statements beHond
feed'mg inko karge} chn sequence. summalive assessmen
idenhfied on conkinuous ob\jechves for End of K
provision Plann‘mge Stage 2. |
Summative Children's observation and teacher Observakions and teacher \judgment bo | Cornerstones End of Keg Cornerstones reading assessment papers: Aulumn 2 / SP””‘J 7 / End of Kelj Skage 2 SN
Assessmenl J’udgemenk used fo inform summakive inform summalive daka drope Progress reading Skage | SATs Summer 2 PQPerS Half Termlg
data drop using Arc POH’LWOH Autumn fowards GLD tracked o ﬁer each dala assessmenk PaPers
2, SP””S 2, Summer 2. Chn idenhfied droPA papers from |-|a[f Termlg GaPs in l(nowledge and/or skills as well as specific queshons hjpes
and gaps in knowledge Lnfcrm smaller Moderation to take Place across the Sprlng Term 2 or queshon forma}s that children are finding more difflcu”
focused reading groups. brust. Phonics assessments done fermlH. idenki fied using these assessments.
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N,
Priors Hall Appendix 2: Malhs al Priors Hall: Lesson Design
NUFSGFH Recephon Year I Year 2 Year 3 Year [I- Year 5 Year 6
Scheme N/A NCETM used o White Rose maths LTP and MTP with some P[anning resources supplemenled bg NCETM and 3+ Space Learning.
fo”owed supp[emenk EYFS
fro,mework
Lesson LengHm Dai[g in Provision 20 mins Autumn —Teacher | hour - | hour 5 minules
across all areas. 4 sessions a week focus group and Flashback 4, Arithmetic and Class Lesson
Emphasis in conkinuous (Years 2 and 3 use |5 minutes of the aﬁemoon for Arithmetic or Flashback & due o shorter maths sessiod
conkinuous Provision. Provision 5x2 hr in the moming.
sessions fortnithH
Spring Term —
whole class lessons
5x2 hr fcrknighﬂg
Summer — whale
class leaching
dailg.
Recording Children's Recorded Hmrough Use Showbie for Arithmelic queshons: answers to be wrilten in books dailg with sublitle “arithmelic”. From lime bo Hme, class
exPectahons mathematical assessments on Arc recording teachers may choose to include Printed examp[es for queshons that require this (e.g. 9eomefr5, reading
undersfanding Po,waaH. Child's Flashback 4, measurements ekc).
scribed bg adulls independent work mastering number, Independenf tasks recorded in boo|<, taken from WRM queshons on Showbie. AnH worksheet queshons during
and rePresented in disp[agecl on morning work. makhs session bo be shuck info books — this should be individual tasks and not whole worksheets.
Arc Po,leaH worl(mg wall and Maths books for Children self—mark in Purple and teacher models 1 J:eedback in Pinl( pen using the live feecu)o,ck model.
assessments. maths areas, as teacher led Children should respond bo Pinl( pen in Purp[e.
Emphasis on well as 90,Hwered in | achivikies.
concepkual scro,Pbooks where
undersfo,nding and aPProPriate.
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\\\ '.)’l
exp[orahon of Child’s voice Photos as evidence
numl)er, numerical disp[aged in of independenl
concept and Prob[em environmenl ko learning cha”enges.
so[ving during Plaﬂ. demonstrale
understo,nding.
Arithmelic Emphasis on Secure knowledge Maskerﬂ for number Maskerﬂ for Recorded in books with the sublitle ‘Arithmelic”
recognihon of of numbers O fo 3 sessions a week, number 4 sessions Dailg sessions focusing on fluencg. The session is |5 minutes in tota) (5-7 minutes
numerals ko |0, 0. Concrete Dailﬁ 10 online a week. independenk timed Prachce J:ouowed bg whole class mode”ing bﬁ class teacher.
Ear[g subihsing and resources fo be arithmelic Dailﬁ OPPorLuniHes bo recap and introduce mathemalical concepls that will be laughk laker in
value o s number o 5 | used fo supporl clueshons. |0/Arithmetic once | the sequence of learning.
using concrebe calculalions for a week Focus on calculakions that can be carried ouk menka”g and those that require written
resources ko suPPorL addihon, Weeklﬁ arithmelic Recorded in books | calculalions (indicaled on slides).
in the provision. sublracions, homework set with the sublille Build stamina
Children to have doubles and ‘Arithmelic.
oPPortuniLH bo exPlore sharing. Weeklg arithmelic homework sel
and understand Weeklﬁ arithmelic
concepk of more and homework set
less in relakion fo
adding and taking
away.
Fluencg Rhgmes and songs Rhgmes and songs Flashback 4 Flashback 4 Flashback 4
used for counhng used for counhng (et Readg Slides (et Readg Slides Fluent in Five
and |<e5 facts. and |<e3 facfs. Gel read\tj slides
Children 9iven the Children 9‘wen the
oPPortunitH for oPPorEuniEB for
18




conlinuous Provision
environment.
Praclilioners use
resources in
children's PlO'H
linl(ing bo ear[g
mathematical
concepts that
children can QPP[H
interpedenH\Lj.

conlinuous
Provision
environment.
Teacher mode“ing
bo sca f fold
children’s [eo,rning
so that concrele
resources can be
selected and used

independenH‘Lj.

varied and frecluent varied and
Pro,chce in the frequenl Prachce
learning environment | in the learn'mg
and |<e5 focus on environment.
maths in CP Planning Children o engage
across all areas of with Numbots ok
Nurserg. home.
Reasoning Children's Child’s voice Independent work Al least one modelled reasoning queshon and one independenk reasoning queshon per lesson.
underslanding evident in linked bo N.C.
scribed bg adulks environmenls in
and evident in teacher annolations
learning Journeg in [earning Journeﬁ
books. books.
Concrele Concrete resources Concrele resources | Counters, cubes, rekenreks, ten frame, Place value counters, numicon, base 10
resources accessible in accessible in numicon, base |0

COI’ICI"CITG resources tO be available in O,“ lessons. RGSOUJ‘CCS LO be used nofecl an Planmng.

See Whife ROSG MOH"LS CPD vicleos J:OI" suggested resources J.‘OI" each unit OJ.‘ WOI“I(.

Knowledge orgo,nisers shou[d be accessib[e bg Hwe children a} a” hmes, and should be [oaded onto Showbie o] Hw children can

access Hmem quicHH.
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Times Tables Emphasis of secure Secure knowledge Counhng in Zs, Bs Times table and Times table and Times table and Recall all times Recall all times
knowledge of value of numbers O fo and [0s. division J:o,cts for division facls for division facls to 12 | tables and division tables and division|
bo 5. 10. 2s, 5s and 10s 3s, ks, 65, 8sand | x |2 laught and facks. facks.

Pracical laught and 125 laughk and rein J:orced for all Intervention for Inkervention for
explorahon of re'mforced for all reinJ:orced for all children. those not Hel those nok Het
doubles. children. children. secure. secure.

Inter[eaving

AFC assessmenls

Annolalions and

Feedback s[ides (J.‘O”OWing whole ClGSS feedbo,ck GPPFOO,Cl'I) GIT Hw beginning OJ.‘ eo,ch [GSSOI'I address common miSCOﬂCGPhOI’IS J.‘I"Of’ﬂ

in form summalive
dala drop, ensuring
all children make
progress from their
individual starhng
Points. Moderation fo
bake Place across the

h‘U,SI?.

bo in form
summative data
drop. Progress
bowards GLD
bracked o ffer each
data clrop.
Moderation bo take
P[ace across the

|?I“USL

End OJ: unif assessments J.TOI'TL White ROSC MQH‘LS an I_BQ

Moclerahon wiHmin yeor groups, school, Lrust.

(Linl(ing reJ:[ect children's teacher reJ:[echons Previous lesson and link bo new [earning.

Learning) achievements and on P[anning bo Flashback & achivities or Fluent in 5 are used to revisit Previou,s learning as well as somelimes lo introduce the next slep ina
next sleps, J:eed'mg in | idenki Yy gaps and concept.
bo P[anning and next sLePs in Weeklﬁ arithmelic homework
idenhfﬁing next sleps [earning. Target
for future Plans. children idenki fied.

Summalive Observations and Observations and Termlg LBQ assessments are carried out for Years | (Spr'mg onwards), 3, 4 and 5.

assessment teacher Judgmenf bo teacher J’udgment Years 2 and 6 carry oul mock SATs assessments H@roughout the academic year to suPPort summative date drops.
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N,
Priors il APPendix 2: Science al Priors Hall: Lesson Desigl
NUFSGFH ReceP[ion Yeor I YGOF 2 Year 3 Year [I- Year 5 Year 6
Lesson LengHi NA 20 minutes 'Undersionding the | 30 minute inPui A minimum of | hour per week every week.
World inPui each wee|<, buk 5 minute group
oPPoriuniiies bo exPlore ociiviiu. It is also encouroged that the ioPic is Promoied H‘iroughoui the curriculum, bul there is no exPecioiion
leorning H‘iroughoui the that tenuous links are made in other subJeci areas.
Provision for ELGs:
The Nalural World
Mottos for NA Motto for [eo,rning disP[oued I-2 minules
Leaming in leorning environment & Each lesson should start with the sicles;
modelled bu adulks. Showcase What is Science?
leorning Hirough ‘Toclo,u I was We are Scientists
a Scientist shickers. Teachers should ensure the children know what Science is and remind the children of the |<e5 skills Hieu will be using suchl
as observation in Science [essons, when Hrieu are being Scienlists.
Starter Conkinuous Conlinuous celebration skills: |0-minute starter (Rebrieval Grid) to recap Previous [eaming ( formoiive assessment).
(recaP and celebration skills: | "You are [eo,rning like o This should include oPPoriuniiies bo recap substantive know[edge (established |<e5 focis) from the Previous lesson, Previous
formaiive “You are leorning scienkish.” unit and the Previous yeor or the Previous time in which that Science unit was iaughi. E.g. Living Things in their Habilaks i
assessment) like o scienlist.’ You are osking quesiions bo Year 4 will recop leorning from Living Things in their Habitals in Year 2. Questions used should address gaps or
You are lead invesiigaiions misconcePiions and teacher’s will use this informoiion bo inform their Plo,nning.
curious.” “You are curious.’
Relrieval 9rids should be odoPied to suit the needs of the class. E.g. Some children may have to write their own answer,
whereas others may have fo circle an answer from a se of oPiions.
Vocobularu and ‘Voco,bulo,ru for 'Vocobuloru for ihinl(ing' One or more of the fo“owing should occur in each lesson (oPProximoie[H 5 to 10 minule aclivil‘li):
Know[edge Hiinking‘ documents in all leorning
Orgo,nisers documenks in all areas. EYFS vocab documents Vocabu[arg should be shared ot the beginning of every leorning chunk. Vocabuloru for each lesson may be included in it
[earning areas. — “|<e3 voco,bulo,rH", own slide or woven H*iroughoui the lesson (e.g. bold and underlined in conkext) and should match MTP and working walls. I
EYFS vocab could also be re ferrecl bo in the know[edge organiser.
21




ieorning evideni

in ieorning

documents — Knowledge orqanisers — whilst the know[edge organisers should be used in every Science lesson, you may choose to snip|
“|<e3 vocobulorgu. sechions of the knowledge orgonisers onto the slides to exPiore or embed links in dePHi. This may rePloce vocab slide elc.
New knowiedge OPPoriuniiies bo OPPoriuniiies bo exPiore 20-25 minules
exPlore 'Undersianding the World' Share |<e3 quesiion from MTP
‘Undersionding Hirough conlinuous Provision. ExPio,in/ suggesi/ pose how the children will answer the cluesiions (‘As Scientists we will...)
the World’ Follow enquiry lines o ¥ Share new knowiecige. Know[eclge should be either/combination o f substantive knowledge ( J:acis that don't change such and
Hirough children. scieniij:ic Processes) and disciPlinorﬁ (the knowiedge/skius that o scienlist needs or goins from the conbent of lesson such
continuous as the eﬂ:ecis dij:fereni iiquids have on teeth.)
Provision.
Follow enquirﬁ Where Possibie, Science lessons should be Prociicoi and include Phﬁsicol resources (such as disseciing real hearls or
lines of children. imiioiing the human digesiive sHSiem). Teacher should Pion bo use the ouldoor or local areas iJ: it links ko the Science ioPic
Through discussions/quesiioning, suPPori children in moking exPiicii references to ‘what it means bo be a scienbist and
‘whal skills H'ieH as scienlisks have used .
Recording Children's voice Recorded Hirough assessmenks | |5 minules I5 = 20 minules (nol alwaﬂs in one chunk)
exPecioiions and coPiured in using Arc PCLH’iWO,H. (SePiember - IndePendeni activilies comPleied during Science lessons re fleciing the disciPlinorﬁ and substanlive
J:eedbock ieorning Child’s voice disPloHed in December) Then knowledge ioughi in the lesson.
environment. The | environment fo coPiure chn's move onlo same
environment is learning in this area. as Y2 — Yé. Whilst lessons should not be exciusiveig wriiing, exPecioiions of workload and Presenioiion should be
suited to suPPori Evidence of scieniij:ic ieorning high and refleci reoding J'ournois/wriiing books elc. El code used to correct proper nouns, technical
their scienki fic eviden in iearning Journeg Activikies in vocobulorg or basics which imPede of quoliig of undersionding. E2 to rewrike i f senkences are
inferes}s. scranooks. teacher-led group J:ociuo”g incorreci/missing undersionding.
Evidence o f work recorded in
scieniific books. Tasks may vorﬁ/ronge in media bul should be oge-oPProPrioie and demonstrale disciPlinorH and

subsioniive knowledge. Reoding VIPERS can be used regulorig ITO SITUCLUFG recording OJI answers
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Promoked and
Pokenha”g showcased in
the learning
environment.
Encouragemenl of
scienhfic H‘»inl('mg
leough exp[oring the
children's nalural
inferests which link to

science.

Journeg Independent Parhcularlg during enquirﬁ-driven lessons (e.g. Summarise your f'mdings. Explain what your
scrapbooks. cha”enges observalions show. InJ:er whal the inveshgahon has told you about J.'iZZH drinks.)
recorded on see-
Saw. Children se[f-mo,rk in Purple where aPPlicable (but this should not be the main method of wrilten
J:eedback) and teacher models || J:eedback in Pinl( pen using the live feedback model. Children should
respond bo Pinl( pen in Purple.
Digging deeper oPPorLuniHes should be Provided bo all children dependenl on understanding of the
children's new learning. This could be either Planned and Puk onto a slide or specific J:eedback/next
sLeP wrilten in books. Where aPPropriate, digging deeper is a good opporlunitﬁ for children lo aPPlH
their knowledge bo real liJ:e contexts. (e.g. Whg do birds live in brees? Explain how hairsprug can be bol
a solid and a liquid.)
Learning Science lopics which the | Concrele resources Working walls should include:
environmenls children exp[ore are accessible in continuous

Provision environmenl.
Resources can be
selected and used
independenHH.

Sub\jeck specij:ic fichon
and non- J:ichon texts bo

enhance environmenf

|. Keﬁ clueshons disp[aﬁed from beginning of Lopic (wording shou[d be child—friendlg o) H‘»eg are ‘able' to answer
Hw queshons in relrospect).
2. Vocabularﬁ to malch new learning disp[aﬁed alongside keg queshons.

3. The Working Scienhﬁca”g sgmbo[s
4. Children's conlribulions (i} should be a working wall).

YOU mO,H inc[ude - senlences slems J.'OF encluirﬁ based learning, diagrams OJ.' PI"OCGSSGS (eg states OJ.‘ maHer and hOW Hw

change) o,nd Photogruphs of chi[dren during Prachco,[ learning achvihes.
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N,
Priors Hall Appendix 2: Humanilies (Hislorﬂ & Geographg) al Priors Hall: Lesson Desigrl
NUFSGFH Recephon Year I Year 2 Year 3 Year [I- Year 5 Year 6
Lesson LengH@ 20 minute sessions Al least 45 minutes a week.
when
understanding the
world is o focus.
Reco,P and Verbal recap of |0-minule starler to recap Previous leo,rning. Children are 9'wen opporhmihes bo recap and relrieve Previouslg—bugh} knowledge
rebrieval sequence of from lessons in the sequence as well as previous know[edge from prior units. This serves as a precursor bo the lesson. Tasks should
learning/re ference be o,ge—appropriate and can be Presenfecl in a formoi that Promotes engagement and focuses on the substantive know[edge from
bo Previous humanities. Work should be denoted with an v for retrieval, Jusf like in reading lessons. Relrieval pro,chse me also be comp[el:ed
humanilies [eaming using I:| devices.
(‘When we were last Tasks could include:
being Reco,P 9ricls
9eographers...') Fact clu,mp
B'mgo
Padlet tasks on iPads.
Motto for Re ferences to molto | Each lesson should include re ferences and Presenfahon of the followingz
leaming for leaming.
Geographg or historg mottos for leo,rning should be displaaed bo begin each lesson. Children should share the motto out loud to
Vocobularg Vocabu[ara begin each lesson. These mokos are also on the children’s know[edge organiser.
modelled by
Know[edge teachers and Vocabu[ara should be shared ak the beginning of every leo,rning chunk. Vocabulo,rg should be faken from each unit's medium termy
Orgo,nisers disp[agecl within Planmng document. The vocabularﬂ should be modelled 53 the teacher leoughouf the lesson and the children are expected bo
the environment include uses of the vocabularg aura“g and erough written tasks. Vocabu[arg for each lesson may be included in its own slide or|
when humanities woven eroughouf the lesson (e.g. bold and underlined in conkext) and should makch MTP and working walls.
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links are being Knowledge organisers — whils} the know[edge organisers should be used in every humanikies [esson, you may choose to snip sechion
made. of the know[edge organisers onlo the slides to explore or embed links in dePHw. Knowleclge organisers should be accessible 53 the
children at all hmes, and should be loaded onto Showbie so the children can access them quicHH.
New know[edge Through Understanding the World, 20-25 minules
children will be exposed lo, direcHg or Share |<e3 queshon from MTP
indirecHg, bo the intentional curriculum Exp[ain/suggesl/ pose how the children will answer the clueshons (‘As historians we will...")
document for EYFS which creales Share new know[edge. Know[edge should be either/combination o ¥ substankive l(now[edge ( fac[s that don't change such as |<e5 daled
oPPortunihes for children to altain geographica[ Processes) and discip[inarﬁ (the knowledge/skius that o geographer or historian needs or gains from the conkent of
substanlive and disciplinarg know[edge lesson such as how human feakures generare bourism or how arte facls were discovered/ Pieced LogeHwer ekc.)
that inkenhona”g links inko J:uture
[earning. Everﬁ other hislorg lesson should include an o,rkej:o,ck (either Phgsical, online resource, Prinled resource efc.) with oPPorlunihes bo
consider enquirﬁ-based skills and discussion.
Everg other geographﬁ lesson should include resources/sources to support or enable conversakion about either human or Phﬂsical
geographﬁ (maps, allases, weather rePorL and any resource that enables hook/discussion).
Through discussions/queshoning, suPPorL children in making explicil references to ‘what it means fo be o 9eographer/hislorian’ and
whal skills H‘»eg as geographers/hiskorians have used .
Learning should be blended belween using geographg/historg resources such as g[obes and allases as well as || devices bo ensure
range of Provocahons enable children to feel fu”g engaged with the learning, and that children become accustomed to how
techno[ogﬁ Plaﬁs a Po,rk in the role of the geographer/historian.
Recording Learning displaHed I5 minules I5 = 20 minules (nol olwaﬂs in one chunk)
expeclahons in the environment Activikies in Independent activilies compleled during humanikies lessons re flechng the discip[inarg and substantive
inclusive o f child's teacher-led group knowledge taughl in the lesson.
voice and work recorded in
documented in our | books.
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N,
[earning Journeg Whilst lessons should not be exclus'welg wriﬁng, exPectahons of workload and presenkahon should be high an
(curriculum Activikies in reJ:[ect reading \journals/wrihng books elc. El code used o correct proper nouns, technical vocabu[arg or
scrapbook). Provision recorded basics which impede of qua[itg of understonding. E2 bo rewrite i f senkences are J:o,ctuauﬁ incorrecl/missmg
on see-saw. underslanding.
Tasks may vo,rﬁ/range in media bul should be age-appropriale and demonstrate discip[inara and substantive
knowledge. Reading VIPERS can be used regularlg bo struchure recording of answers Parhcularlg cluring
enquirﬁ-drwen lessons (e.g. What did you infer about Vil(ing cullure from this o,rLeJ:o,cL Explain the impacl o
Roman road in J:raslruclure in the Uniled Kingdom. Summarise the process o exporhng goods bo other
counlries.)
Children self—mark in Purple where o,PPlico,He and teacher models || J:eedback in Pinl( pen using the live
J:eedback mode). Children should respond bo Pinl( pen in Purple.
Digging deeper oPPorLuniHes should be Provided bo all children dependent on underskanding of the children'd
new learning. This could be either Planned and Puk onto a slide or specific J:eedback/next sLeP wrilten in
books. Where aPPropriate, digging deeper isa good oPPortuniLH for children lo compo,re/contrasl with Prior
topics (e.g. how does your [earning todag about Eggphan 9ods compare bo your leo,rn'mg about Greek 9ods.)
Learning Concrele resources Keﬁ clueshons displo,ged from beginning of Lopic (wording should be child—friendlg S0 H‘»eg are able’ fo answer the queshons in
environmenls accessible in retrospec”. Vocabularg to makch new [earning disp[aﬁed alongside keH queshons.
conlinuous Provision
environment. You may include — sentences stems for encluirH, diagrams Of processes (e.g. waker CHC[G), Photogrophs of children engaging with
Resources can be arke facls.
selected and used
independen“g.
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